The study investigated 
Introduction
Violence cuts across generations, it affects every segment of the society and it is particularly common among school-going adolescents. Peer victimization as an important aspect of school violence which makes the students to be fearful of school and inhibits their learning potentials. It is a serious problem for school age children and for which they receive limited adult help. Researchers have shown that violence is used in response to conflicts and it is common among adolescents [6] , [21] .Violence in whatever form usually results in problems like student's protest or unrest.
Peer victimization can be seen as the experience among children of being a target of aggressive behaviour of other children who may not be siblings and necessarily age mates [13] . According to [32) the act was described as an unprovoked attack that causes hurt of a psychological, social or physical nature. [25] also described peer victimization as a problem that occurs when a student is exposed repeatedly and overtime to negative actions on the part of one or more other students. It could be deduced from the definitions that peer victimization is not a problem that could be left unsolved.
Therefore urgent attention needs to be focused on this matter.
At times, the perpetrator willfully and unconsciously desires to hurt another student and put him/her under tension. The tension is caused not only by what actually happens but also by constant fear of what might happen. Peer victimization can be classified into four types [17) . These are physical victimization, verbal victimization, social manipulation and attack on property. Physical victimization is the least sophisticated type of victimization and the bullies are usually well known by the students and staff in school. Their actions include punching, slapping or kicking the victim or damaging the victim's property. Another type, verbal victimization leaves no physical evidence but tears up the victim on the inside. It is the use of words to hurt or embarrass another person. Constant teasing and name calling, reactive victims often go out of their way to instigate the bullies and then claim self-defense when the incident escalates. There is also cyber bullying which can be an extremely vicious form of bullying because the social inhibition of face-to-face confrontation is removed, and the bullying is very public and can occur 24 hours per day (30) . An emerging literature indicated that online bullying is a significant issue for a number of youths, with at least certain percentage of those who use the internet reporting being bullied online (12) . A study of online harassment (33) provides a profile of youths who bully online, the characteristics and correlates of online bullies are those of traditional bullies; these youths have a history of ineffective or inappropriate parental monitoring and typically have a number of psychosocial challenges. In online bullying, there is no sex difference, male and female do victimize online. However, (33) found that compared with nonbullied youth, youths who are victims of traditional bullies are significantly more likely to bully others online than in person, may be the internet provides socially marginalized children a safe outlet to express retaliation in a way that are not normally accessible to them. These types of peer victimization with their associated behaviours tend to inhibit learning potentials and create interpersonal problems for victims [29) .
Many factors could be attributed to the issue of peer victimization. Schools bring together large number of students from different backgrounds.
These students were reared in a wide range of cultural environments with different models of development. Some children are aggressive probably because they have been unconsciously taught at home by their parents or siblings that intimidating and verbally abusing others are the best means of getting their own way and these sometimes work [10] . In secondary schools peer victimization constitutes a major problem that makes the students fearful of school because of the kind of harassment they experience from their peers. When this kind of problem happens in schools, it impedes the productivity of teachers and students' performance. This problem is fast becoming a normal part of childhood experience which Nigerian children must learn to tolerate as part of the process of growing up [20) .However, this hardly recognized as a problem but, because of its possible influence to negate the learning process, it has become a legitimate problem for empirical investigation. [16] opined that peer victimization in schools is a global problem that can have negative consequences for the general school climate and for the rights of students to learn in a safe and secure environment without fear.
However, there is dearth of information on the types and the prevalence of peer victimization among secondary school students in Osun State. Information is also lacking on the most appropriate administrative and counseling strategies required to manage the negative effects of peer victimization.
Research on the prevalence of peer victimization in Nigeria is sparse. Outside Nigeria, a sizeable number of studies have reported prevalence, but in some of the studies, it is difficult to identify the proper contexts within which peer victimization takes place. This is important because there seems to be a relationship between the context and prevalence of peer victimization. The refusal of victims to report cases of victimization for whatever reasons, obscure the frequency and prevalence of peer victimization. In other words, prevalence reported in the existing literature represents estimates. The occurrence of peer victimization is multifaceted and encompasses a number of behaviours, it could be culture, age and so on and as such it is not easy to ascribe a single cause to its occurrence in children (2) . The data from Australia mirrors that of other countries such as Canada (27) Scandinavia (23), Ireland (22) and England (5) . Recent figures suggested that 50% of children have experienced being bullied in school at least once (29) . It has been estimated that for Australian students (between the ages of 9 and 17), one student in five is bullied at least once a week (29) . In other words, 20% of Australian students get bullied each week and the report indicated that verbal victimization was the most common form of peer victimization. (24) , reported that about 15% or one out of seven Norwegian primary and high school students was a victim of the phenomenon either as bullied or as victims. Nesbitt (19) , reported that 10 percent of students in the United States are victimized by bullies. It was reported that peer victimization is a pervasive phenomenon and (24) found that boys were more often the victims of direct victimization, whereas girls were more often the victims of indirect victimization. Another important point is that most students who are bullied either do not report the bullying to adults or they wait for a very long time before doing so. The reasons for not reporting include feelings of shame, fear of retaliation and fear of being disciplined by parents. (26) reported that the percentage of students who reported being victims of bullying decreases with age. The higher the class level or socio-economic class, the lower the level of victimization. (24) , reported that many children are being bullied by older students and this underlies power differentials in bullying. This implies that students of 9-12 years, 12-14 years and in junior classes experiencing high level of victimization than students of above 15 year experiencing low level of victimization.
Purpose of the Study
The purpose of the study is to determine the types and frequency of peer victimization among secondary school students in Osun State. Specifically, the study sought to identify and describe each type of peer victimization, the factors which inform such violent behaviours and then discuss the relationship between both the types and frequency of peer victimization to the teaching and learning processes in the classroom. An additional objective of the study is to discuss the challenges of peer victimization to counseling services in particular and the society in general.
Theoretical Framework
The complex nature of aggression and the behaviour associated with it, how this behaviour is learnt and reflected among students in the school learning environment show that one single theory cannot adequately account for a study on aggressive related behaviour and its impacts. Consequently, the theoretical framework for this study is a form of an eclectic theory of aggression which combines the biological and psychological origins of aggression with social learning theory.
According to [4] human beings by their nature are biologically, psychologically and socially prone to aggressive impulses to which they respond. The willingness or not to respond and the appropriateness and the extent of such responses to aggressive impulses are functions of past social learning experiences and related environment factors. In this case, a combination of Dollard and Berkowitz concept of aggression and Bandura social learning theory provide the theoretical framework for this study. According to [8) , [4] individuals who are frustrated, thwarted, annoyed or threatened will behave aggressively since aggression is a natural, almost automatic response to frustrating circumstances. Aggression is always a consequence of frustration. Atimes, people respond to frustration and anger differently depending on their biological constitution, family background and the impact of social learning. Some do indeed respond with aggression but others display a wide variety of responses. (4) stated that frustration increases the probability that an individual will become angry and act aggressively with an aggression defined as a behavior whose goal is to cause conflict, damage or injury on some objects or person. In short, frustration facilitates the performance of aggressive behavior. An aggressor may be blocked for obtaining an expected goal in which case frustration results, which in turn generates anger. It is the resultant anger which predisposes an individual to behave aggressively whether the person actually engages in aggressive actions will depend in part on his / her learning history, interpretation of the event and individual way of responding to frustration. It also depends however, on the presence of aggression eliciting stimuli in the environment. Perpetrators may probably have history of cumulative social and psychological deprivation of which they respond through victimization.
Another component theory of aggression is Bandura's social learning theory. In this theory, human beings adapt, learn and maintain behaviour patterns that have worked in the past even if they worked occasionally. This learning process begins in early childhood. Children develop many complex behaviour including aggressive ones merely by watching their parents and significant others in their communities and school environment through a process called modeling or observational learning. A child's aggressive behaviour pattern, therefore, is often acquired through the modeling or imitation of other people, real and imagined in the child's environment. Victimization observed among secondary school students is assumed to follow this pattern of behaviour that is learnt from others reinforced or rewarded and practiced on fellow students in schools [3] . According to (3) when a child's initiative behaviour is reinforced or rewarded by praise and encouragement from significant models, the probability that the behaviour will occur in the future is increased. He identifies three major types of models, family members, members of one's subculture and symbolic models provided by the media. It should be noted that family members, particularly parents can be very powerful models until early adolescence. In early adolescence, peer models are likely to dominate. Not surprising, the highest incidence of aggression is found in communities and groups in which aggressive models abound and fighting prowess is regarded as a valued attribute. Also, mass media including television movies, magazines, newspaper and books provide additional symbolic models in victimization and the adoption of coping strategies. Television pervades the life of the growing child even the very young child and offers potentially powerful aggressive and models of victimization. The structure of the family and value system it embraces provides opportunities for children to learn aggressive or anti-social behaviours which are later reflected in the school environment. Hence, social learning theory hypothesizes that the rudiments of victimization behaviour initially acquired by children through observing aggressive models or on the basis of direct experiences are progressively and eventually used to victimized schoolmates. It is however possible that victimization as behaviour is latent in an individual. The social learning system acknowledges that the biological structures and prevailing environmental conditions can set limits on the types of aggressive responses that can be learned. Genetic endowment and a variety of complex counseling strategies may influence the rate and types of individual and coping strategies.
The relevance of these theories to peer victimization is that the aggressive behaviours if not eliminated or modified are carried over to school where they manifested in the form of bullying and other forms of aggression. The original negative interactions in the home contribute to the development of victimization in schools. A child who was nurtured in an aggressive home environment cannot think of other alternatives to solving problems than to fall back on aggression and violence which dominated his/her upbringing. The home environment is therefore critical in children's development and all members of the family especially the parents must show models of good social behaviours for their children to emulate.
The environment in which the child grows and develops produces a range of different models from which the child can adopt. Children learn from television too, parents should try to regulate what children watch on television and the caliber of children they interact with. Modelling techniques have been used to discourage deviant behaviours by exposing subjects to models who would not, no matter the circumstances succumb to temptations. Bandura's social learning theoretical model therefore, provide as a framework to understand how some children acquire aggressive behaviour, how these behaviour, how these behaviours are reinforced by the family factors and school environment and how interactions with school mates facilitate or inhibit the aggressive behaviours through adopted coping strategies.
Attention has been recently drawn to Nigerian children who are involved in aggressive behaviour. This behaviour leads to victimization in schools which may eventually result into life problems such as criminality, school dropout, alienation, depression and anxiety (25) . In addition, victimization and its related behaviour problems are not only chronic but are often transmitted across generations (13).

Procedure
Survey research design was used in this study. The population consisted of junior secondary school students in Osun State. The sample consisted of 1500 students selected by stratified random sampling technique using class level (Junior secondary school I-III) as strata. Fifty students were randomly selected in each Junior secondary school, hence a total of 150 students from each of the 10 selected secondary schools. In other words 1,500 students were used in this study. The adapted version of the Multidimensional Peer Victimization Scale was used to collect data for this study. This scale consisted of the items designed to elicit information on the experiences they had of being hurt by their mates or friends in school. Multidimensional Peer Victimization Scale (MPVS) was developed and validated by the [17) . The items in the original MPVS were intended to find out the extent to which students were victimized by their peers. The original 16 items by the authors were adapted and validated. Four items were added to the original MPVS to meet the purpose of this study. The items covered four aspects of peer victimization, namely, physical victimization, verbal victimization, social manipulation and attack on property. The instrument was administered to all the students. The students were required to indicate how often they were victimized over a range of 0-2, (0= Not at all, 1= Once, 2= More than once).The items were found to possess satisfactory internal reliability with values of 0.85, 0.78, 0.77 and 0.73 for physical, verbal, social victimization and attack on property subscales respectively [17] . Table 1 summarizes the responses of the students on the types of victimization they have experienced as indicated on the returned questionnaires. The physical victimization (items 1, 5,8,10 and 13) experienced by respondents show that (item 13) was the most frequently used with 72.3% of the respondents indicating that they have been beating once or more times, This is followed by (item 10) in which 67.3% of the respondents indicated that they have been injured one or more times, further more, 63.0% of the respondents indicated to have been pinched.
Analysis of Data
As shown in table 1, the social victimization (items 2,6,7,11,14,15,19) experienced by the respondents was led by (item19) in which 76.6% of the victims indicated that they were made to feel irritated one or more time, more so, 60.6% and 60.3%respectively have been made fun of because of their appearance(item 7) and laughed at (item 15). Furthermore, table 1 revealed that verbal victimization (items 3, 17, 18) frequently takes place among secondary school students as more than 60% of the respondents indicated to have experienced the items that made up verbal victimization on the Multidimensional Peer Victimization Scale. 75.2% have experienced being swore at (item 17), 70.4% have experienced being called names (item 3) and 61.2% indicated to have experienced being shouted on. It could also be observed in the table that students also experienced attack on property (items 4, 9, 12, 16, 20) . Over seventy-eight per cent of the respondents indicated that other students have once or more stole their things (item 12), this is the highest among the items that made up attack on property as well as the highest among the entire items that up the Multidimensional Peer Victimization Scale. Table 2 : In order to determine whether or not subjects were subjected to specific forms of physical violence within the last one year, their responses to Part Ia of the Multidimensional Peer Victimization Scale were analyzed with emphasis on their gender, age, class and personality.
The analysis shows that more than 50% of the respondents have experienced one form of victimization or the other in the last one year. When one considers the gender and the rate of peer victimization in the study it could be observed that only 39.4% and 40.1% of male and female respectively have not been hurt or experienced pain as a result of what other students did to them. Also, considering the rate of victimization across student's age, it is revealed that 39.1% and 37.8% of students within the age bracket of 9-12 and 13-14years have not been hurt or experienced pain from their fellow students. The students who are above 14years even though more matured still experienced victimization from their fellow students. Only 41.7% of the subjects that have not been hurt or experience pains in the last one year from their fellow students. While considering the rate of peer victimization across student's class and personality , not to have been hurt or experienced pains from fellow students more than 50% of the respondents across class and personality have been hurt or have experienced pains from fellow students. Therefore, the result showed that the rate of peer victimization among secondary school students in Osun State is high. The findings of this study indicate that there were at least four types of peer victimization among secondary school students in Osun State. These are physical victimization, social manipulation, verbal victimization and attack on property. These types coincide with the items in Multidimensional Peer Victimization Scale developed by (17) . It was shown that physical victimization is the most frequently used with respondents indicating that they have been physically victimized once or more followed by social manipulation, they're being socially victimized, this showed that the students were being made fun of, maybe because of their appearance or something else, being laughed at or being made to feel irritated. These reactions can make victims of peer victimization to be fearful of school because school environment is no more conductive and this can make the victims to become truants. Also, verbal victimization takes place as larger percentage of the students have experience being victimized once or more. It was revealed also that attack on property was frequent. The number of students reported being physically, socially, verbally victimized and attack on property appeared disturbing as it suggests the existence of a serious problem that may have long term effect on student's emotional and social development and impact negatively on the social and psychological well being of the entire society.
It was observed that peer victimization may probably be transforming normal students into truants and making them in the process be fearful of school thus affecting school attendance and performance. One can assume that the exposure of young school students to victimization is likely to result in a high level of social aggression which according to (11) may persist into adulthood in the form of criminality, marital violence, child abuse and sexual harassment and even terrorism. The effect of peer victimization will not affect the school children alone but may likely extend to the family members, community members and the whole nation. It may also affect the school and classroom environment and prevented the students from learning to the best of their ability (14) . Peer victimization has implications for academic success which is associated with poor performance, disliking school and absenteeism. It has been reported that youths who had been victimized as children or adolescents are more likely to develop increased rate of violence related behaviours than others. (14) , also reported that violence in and among youth is a continuum that has bullying behaviour such as fighting and teasing at one end of its continuum.
It was shown that the rate of peer victimization is high among the students and the rate at which these students were being victimized is educationally worrisome as it suggests the existence of a serious problem that is likely to have short and long term effects on the student's emotional and social development, and by logical extension impact negatively on the social and psychological wellbeing of the students .According to the information on table 2 more than half of the respondents had been victimized more than once by the perpetrators of peer victimization. There was no evidence that the victims had previously offended the perpetrators. Eventually, the consequences impact negatively on the learning processand academic performance of the students through their experiences. . Students who are victims of peer victimization are likely to experience problems such as depression, anxiety and low self-esteem (1); (7); (31) . It also appears reasonable to conclude that the high level of peer victimization reported by respondents is probably one of the early signs of anti-social behaviours that eventually results in youth violence and violent crimes in Nigeria society (28) .Peer victimization is a serious issue that requires the immediate attention of school authorities at local, state and national levels as the phenomenon affects the academic ability of the students. It is possible that school administrators are unaware of the magnitude of this problem in the school. If unchecked, the different forms of victimizations can graduate to more serious forms of aggression and violence including cultism thus providing a fertile ground for breeding cultists among students in secondary schools. The implications of such on teaching, learning and general administration of the school can only be imagined.
Peer victimization can prevent the implementation of many development programme which require the inputs and participation of normal and enthusiastic young Nigerians.
Implications for Counselling
Shortage of qualified counselors in schools will not allow the perpetrators and the victims to have the opportunity of being counseled on the problem of victimization. There is also need for sufficient funds to establish and equip Counseling Units in secondary schools and provide counseling facilities in the school to render effective counseling services. In a clear recognition of the critical value of counseling services and shortage of qualified counselors in the secondary school the (18) states that;
In view of the apparent ignorance of many young people about career prospects and in view of personality maladjustment among school children counselors shall be appointed in post-primary institutions --------qualified personnel in this category are scarce p.53. The acute shortage of such qualified counselors in the secondary schools and scarcity of such Units is itself a key factor in promoting victimization related violence among secondary school children. The prevalence of peer victimization in schools seems to be the logical consequence of both the shortage of personnel and the scarcity of counseling services. These factors in addition to the shortage of funds and lack of encouragement from the school authority seem to compound the problems of providing quality counseling services in the secondary schools. In order to intervene positively and eradicate the different forms and high prevalence of peer victimization in secondary school, State governments should be encouraged to implement the provision of the (18) section ii (j) by establishing /restoring counseling services and employing qualified counselors to provide qualify counseling services. Also, schools should investigate and understand more of the factors in the home and school environments which promote peer victimization in schools. It is necessary to understand different patterns of child rearing and their possible impacts on peer victimization. Such an understanding will suggest the most effective means of intervention. It has been shown for example that frequent whipping may arouse violent behavior from the child (15) . Idleness among students have been attributed to peer victimization that is , lack of productive activities both at home and school give opportunity for students to engage in peer victimization, students should be usefully engaged ,for example, by assigning them work to be done. Classroom teachers should encourage collaborative academic work among the students so as to develop healthy interpersonal relationships that tend to discourage any form of peer victimization.
An aggressive awareness and sensitization campaign should also be undertaken by state Ministries of Education through available counseling units and relevant Non-Governmental Organization to highlight the negative impacts of peer victimization among students. Under the awareness campaign, victims of peer victimization should be encouraged to report all cases of actual and potential victimization to appropriate school authorities. There is no doubt the urgent need to begin to re-emphasize the educational and moral values of counseling services and the training of counselors focusing on the increasing ramifications and potential negative impacts of peer victimization. Terrorism and related forms of violence may in fact be rooted in the inability of counsellor to adequately curtail the different forms of peer victimization at secondary school level.
